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The Ripple Effect is published by the Health & Physi-
cal Education Department, in cooperation with Col-
lege of Education, Northeastern Illinois University

Dr. Nan Giblin, Dean, College of Education

Dear Friends and Colleagues,

My relationship with T.E.A.M. can be best described as
symbiotic. I was first learning about experiential edu-
cation a year or two before T.E.A.M. came into exist-
ence. My own experiential program at McCracken
Middle School in Skokie, Illinois began as a nine week
course for 7% and 8 graders in the fall of 1990. The
previous year we started our 5" grade outdoor experi-
ence with a three day trip to White Pines Ranch in
Oregon, Illinois.

Our first issue of the “The Ripple Effect” was published
in the fall of 1991 and this is our 20* issue almost 10
years later. T.E.A.M. had its first conference in 1989
and by the time you get this newsletter we will have
completed our 12t conference.

I have been on the newsletter committee since the first
issue and I have been on the conference planning com-
mittee since 1992. As you can see the two experiences
had a simultaneous existence over the years with a last-
ing influence. This relationship brings me to the con-
cept of the “Ripple Effect”.

I have learned much from working with a dedicated and
selfless group of individuals who gave of their time over
the past 12 years to put out the newsletter and a great
experiential conference. Ilearned from many of the pre-
senters at the conference who shared their knowledge
freely with all who attended, and I learned from the ar-
ticles written for the newsletter. I shared my experi-
ences and knowledge learned with my students and col-
leagues with the hope that they would share what they
have learned with friends and family. “The Ripple
Effect” at work.

It is our hope at T.E.A.M. that in some way we have
influenced you to be a “positive influence in the world”
We hope you will choose to go out and influence those
around you, and they will influence those around them.

On a solo canoe trip in Canada a number of years ago I
saw the ripple effect in action. It was just before sun-
down and the lake was a mirror of the sky. A few rain-
drops began to fall. Each drop sent out a ripple but
because there were so few none of the ripples touched
each other before their strength dissipated to stillness
again. As the rain began to fall with more intensity I
began to notice some of the ripples begin to reach oth-
ers. As the rain became more intense I looked across
the lake and realized that with so many raindrops ev-
ery ripple on the lake was connected with others creat-
ing a tapestry of interconnected ripples.

We at T E.A.M. and all of you reading this are part of
the “Ripple Effect”. Together we can influence others
with the hope that some day we will be like the ripples
on the lake and become a tapestry of experiential and
adventure based learning.

Read “The Hundredth Monkey” in this issue for a dif-
ferent “Ripple Effect.”

Gus Pausz
Newsletter Committee

This year The Ripple Effect will be published only once. As always, thank you for your support and contributions.
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OUR MISSION:

Teachers of Experiential
and Adventure Methodology
(T.E.A.M.) is an organization dedicated
to promoting and supporting the process
of experiential and adventure based
learning. Through the sharing ofideas,
- skills, and curricula, T.E.A.M. provides
_ individuals and organizations in all
- fields of human and community service
with personal and professional growth
~—-opportunities.

The annual conference and bi-annual
Ripple Effect newsletter serve as a net-
work center for everyone seeking to
learn about, start or enhance experien-
and adventure programs.

NEWSLETTER COMMITTEE:
Dan Creely Jr. ® Rory Donnelly
Sylvia Dresser ® Terry Kimura
~~~ Gus Pausz ® David M. Stephens

: Design: David M. Stephens
Printing: Northeastern Printing Svs.

Leadership and Service:

A Symnergistic Combination

by Alexa Pearce, Badger High School and NYU
Introduction by Carol Carlin

“Preparing students to exist in a society not partitioned by walls and
chalkboards and to understand that we are all equal and that we
have a responsibility to build a foundation of trust for each other, so
that we would be able to work together effectively in and out of the
classroom” are goals of the Leadership Dynamics Program at Bad-
ger High School in Lake Geneva, Wisconsin. The leadership pro-
gram consists of three classes which are one-week “Outward Bound”
type residential camps held at a local camp on the shore of Geneva
Lake. The Senior Leadership curriculum continues through the school
year and investigates life planning techniques, individual leadership
styles, strategic planning, grant writing, ethics, decision making and
consensus building, while planning and implementing a year-long
project.

Alexa Pearce’s team of 17 seniors set four goals: to restore the image
of teenagers, to give people a place to process their grief and remem-
ber their loved one, to restore an environmental area, and to include
the entire Badger community. The In Loving Memory Project re-
stored Donian Park Wetland Preserve in Lake Geneva and created a
Memory Garden in the Park and at Brookwood Middle School in
Genoa City. Local elementary students are helping to maintain each
while learning about the environment and their community.

Alexa is a student at NYU, and joined our teaching team the sum-
mer of 2000. In this article she reflects on her experience in the

Leadership Dynamics program.
(continued on next page)

we change our words.

The language we use shapes the way we think.
We cannot change our attitudes & actions until

— Karen Hall

When I see an adult on a
bicycle, I have hope for
the human race.

— H.G. Wells

Laughing is the
signal that you can

Service to others is the rent that you
pay for your room here on earth.

— Elijah Muhammad

dance into the eye of

a hurricane.
— Steve Allen, jr.

BEHOLD THIS DAY...IT IS YOURS TO MAKE
—Black Elk, Olgala Sioux Lakota

Effect * Spring 2001



Reflections on

Senior Leadership

by Alexa Pearce
Class of 1999

When a single project is passed
through the many hands of the
members of a large and diverse
team, it is bound to confront conflicts
and obstacles. Despite the difficul-
ties associated with a team project
as extensive in nature as the Senior
Leadership Dynamics community
service project, the team aspect of
the project is precisely what made
it an enjoyable enhancement to my
academic year.

I'would describe our team in particu-
lar as especially diverse. It is com-
prised of many strong and individual
personalities, who I believe have suc-
ceeded in creating a healthy team
spirit. I think that this happens in
two basic ways, the first of which is
the experience of several people
jointly confronted with challenges
and obstacles. When a group is forced
to come together in order to plan how
it will overcome an unexpected
hurdle, it also gains a bonding expe-
rience. The second way is when the
members of a group augment each
other’s work. The best simulation of
this experience was the finger-paint-
ing project at our retreat. When one
person pours time and effort into a
task and then gives it to the group to
be enhanced, that person establishes
a connection with the group as well
as an element of trust.

One benefit of working with a di-
verse group is that the integrity of
the project is protected and consid-
ered from several different points of
view. However, it is often susceptible
to sacrifice by the same cause.

The most difficult challenge any
team might face is that of finding
balance among several powerful fac-
tors. In a large group, everyone is
not necessarily tuned into the feel-
ings and interests of everyone else.
Half of the team may be experienc-
ing growth and accomplishment
while the other half is experiencing
weakness and destruction.

I learned this when we had our
lengthy afternoon meeting, dur-
ing which we all wrote down our
feelings and listened to them
read out loud. That meeting
was, however, a critical step on
the way to examine the situation
from other perspectives within
the team, so as to get a sense of
the entirety of the project, while
still maintaining efficiency.

I believe that this project was
especially filled with compo-
nents beyond the group’s con-
trol. Not only was a large por-
tion of our work subject to the
rules and rulings of the Lake
Geneva City Council, it was also
weather-dependent. In addition
to those factors, an environment
restoration project must be car-
ried out in an environmentally-
sound fashion. As a group, we
had a lot to learn. Due to the
position we were in, we were
forced to find a way to balance
all of our planning, leaving room
to adapt to forces beyond our
control while making progress
at a steady pace.

My personal vision for this
project was focused on the en-
hancement of neglected property
into a functional, meaningful
park. My hope is that this vision
of mine, which I believe is com-
mon among many of the team
members, will be valued by mem-
bers of both communities we aim
to serve. Ordinarily, an emo-
tional investment occurs when I
devote time to a significant piece
of writing, be it a literary analy-
sis for school or a poem or jour-
nal entry of my own. In a group
project, it might occur when ob-
jectives of the group have been
successfully organized and a fi-
nal result is attained.

With the arboretum project, the
emotional aspect for me came
during our experiences clearing
Donian Park. Personally con-
tributing to such extraordinary
progress became a planting pro-
cess in itself, in terms of dedica-
tion, emotion, and appreciation
for the help we had.

This process has definitely resulted
in personal growth for me, much of
which has been characterized by my
observation of others. I have wit-
nessed some people in the group
grow and contribute in ways which
I would not have expected. That re-
alization in turn causes me to reflect
upon my own potential to do things
I'haven’t previously considered. The
project has therefore also served as
a motivational experience.

Although meetings could be very
stressful at times, they also served
to provide me with atmospheres of
relief when I knew this project was
one aspect of school that was not a
burden for me to carry indepen-
dently. I am also aware that every-
one in the group did not often feel
as I did in that regard. Some mem-
bers carried exceptional amounts of
weight and were continuously let
down by their teammates. I regret
that happening, but I do not regret
avoiding putting myself in that po-
sition because I know it was one
thing I didn’t need this year.

I think that the Senior Leadership
Dynamics course stands out in the
Badger curriculum. It has the po-
tential to give its participants an ex-
cellent and invaluable experience.

I'm excited to have reached this
point in the project. Handing over
our records to the other groups that
will be taking over makes it all seem
quite real. I'm pleased to have been
a part of this experience. I saw many
different groups of people and indi-
viduals interact and was amazed,
several times, at the success of these
groups’ communication with each
other. Human emotion and interac-
tion both played a very central part
in this project. I was sometimes mo-
tivated by the intensity of those fac-
tors alone.

I would choose to do this again. s

Carol Carlin

Badger High School

Lake Geneva Wisconsin 53141

262.348.2000

e-mail: ccarlin@execpc.com
Ripple
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So vou think
vou know
how to

COACH!

by Heidi Baran

I have to admit to a few
things that I am ashamed
of. I used to think the
whole purpose of coaching
was winning. I am not
sure how I developed this
philosophy, but after ex-
amining American society
in general I guess it comes
as no surprise. In college
when we were to select
our student teaching as-
signment the only school
I wanted to go to was York
High School. Why was I
so set on student teaching
at York? One reason: they
had one of the best cross-
country programs in the
country. I wanted to learn
from the best so someday
I too, could have a cross-
country team that was
first in the state. This is
not something I am proud
of. I wish I could say I
wanted to student teach
at a certain school for aca-
demic reasons, but I can
not turn back time.

A lot has changed since
my student teaching days.
I am still coaching, but I
do it for more important
reasons than simply to
win. I blame this change
on the adventure educa-
tion bug....I was bit! For
those of you who share my
love for adventure educa-
tion you know what I am
talking about. Over the
past few years I have been
able to teach and coach
with a new found mean-
ing. After only a few years
of coaching I was becom-
ing bored because all I
cared about was winning.

Effect » Spring 2001

I was not excited to go to
practice or meets and I no-
ticed some of my athletes
seemed to share my feel-
ings. In fact, I almost
stopped coaching alto-
gether. Then I decided to
incorporate some of the
adventure activities I was
doing with my adventure
education classes into my
practices.

At first my athletes looked
at me as if I was from
outer space when I told
them I was going to tie
them together and blind-
fold them. Some actually
ridiculed the idea. When
they successfully ran the
entire cross-country
course tied up and blind-
folded something magical
happened; they truly be-
came a team and I became
a true coach.

I realized that negativity
is contagious. I did not
enjoy what I was doing
and it showed. After I
started focusing more on
team-building and trust
activities and less on win-
ning, my whole attitude
about coaching changed.
Not only did my attitude
change, but so did my ath-
letes. When I started us-
ing adventure education
activities in my practices,
my teams naturally be-
came more successful.

I have used adventure ac-
tivities in coaching cross-
country and soccer. For
those of you who want to
try using adventure ac-
tivities in your practices,
but do not know how to
justify them to the other
coaches, there are many
ways you can. They can
be used to help condition
and train your teams.

More importantly they
can be used to develop
unity, communication, and
trust amongst your ath-
letes. Below I have listed
a few of the adventure ac-
tivities that were success-
ful with my teams. If you
need additional ideas open
up any adventure educa-
tion book and use your
imagination.

I know I have changed as
a coach and I am the first
to admit adventure educa-
tion has helped me become
a much better coach,
teacher, and overall per-
son. I also know that my
athletes have truly ben-
efitted from the use of ad-
venture education in
sports because at every
end of the year banquet
they never mention wins
or losses. They remember
all of the “Crazy Coach
Baran” games.

Adventure
Coaching
Activities

Tie ‘Em Up Soccer/
Cross-country/Basket-
ball: Get your team in a
circle as close together as
possible. Then tie them up
with a medium length
climbing rope. If you want
to make it even more chal-
lenging blindfold some of
the “leaders” of your team.
Then have them attempt
to score a goal, make a bas-
ket, or run their home
course while they are tied-
up and/or blindfolded.

This sounds like a crazy
activity and it is, but I
guarantee you it is one
that they never forget and
it truly helps them learn
to trust their teammates.

Hoops: This activity is a
great conditioning activ-
ity. You set up 4 hula
hoops around a soccer
field or basketball court or
any wide area. I then
place 20 pennies of vari-
ous colors in the fifth hula
hoop located in the center
of the area. I divide my
team into four groups and
tell them in order to fin-
ish the game of hoops they
have to have 5 different
colored pennies in their
home hoop. (Their home
hoop is the hoop they start
out at). They are allowed
to steal from the other
teams throughout the
game. Basically they are
sprinting the entire game
and do not realize it be-
cause they are having so
much fun. This activity
teaches them how to work
collaboratively in a small

group.

Giants, Wizards, and
Elves: This activity is an
old favorite from Karl
Rohnke. Although it
seems immature my jun-
iors and seniors love it. I
love the game because it
is a great conditioning ac-

tivity. sl

Heidi Baran

Niles West High School
5701 Oakton St.
Skokie, IL. 60071
847.568.3810

Judge not, then, the
karmic path walked
by another. Envy not
success, nor pity
failure, for you know
not what is success or
failure in the soul’s
reckoning.

— author unknown



The Profound Wisdom of

an Eight Year Old

by Jim King

One day, while I was facilitating a group of high school
mentors and their grade school mentees, I was amazed
by an eight year old’s comment. We were involved with
an icebreaker activity called Memory Circle. We had
established a pattern for the beanbags to travel by call-
ing out a person’s name and then tossing the beanbag
to that person. After first getting the order down, we
attempted to increase the speed of the beanbag within
the circle. Once the group accomplished this task they
wanted to try something more difficult. The group de-
cided to try four beanbags. After sucessfully using four,
we discussed how to increase the difficulty again. The
group decided to try eight at one time. As the eight
beanbags were traveling around the established pattern
you can imagine things became more hectic. Having
completed three rounds, I started dropping the bean-
bags out one at a time until they were all gone, and then
we took time to debrief the activity.

After the activity we sat down and I gave each person in
the circle a chance to comment about the beanbag or
just pass. We started on my left, the first student said,
“It was fun.” The next youngster was a second grader
and eight years old. He began by saying how he thought
what we had just done was a lot like life! When the
eight beanbags were being thrown at the same time, it
was rather hectic and reminded him of many things in
life that you are faced with that zoom by you everyday.
Even though that is something that probably comes out
of this Icebreaker at time, it really surprised me coming
from an eight year old.

Later, I grew to appreciate how amazing this observa-
tion was because of the background of this child. This
eight year old did not come from a nuturing environ-
ment, nor was he a gifted student. He was an average
student struggling through school and home life because
of an abusive parent.

Our principal was very moved by the comments of this
eight year old boy. It may have been the defining mo-
ment in our program when he and I both realized the
impact even simple group initiatives could have on our
children. After that expereince he wrote up the follow-
ing questions to take to our school board. Here are the
questions:

1) How can such a simple activity inspire this type of
complex thought?

2) What can we as adults learn from this young man’s
words?

3) How would you measure the value of this eight-year
old student’s experience?

4) What type of modeling are we doing as parents, school
board members, administrators, teachers and support
staff?

5) Five years from now will this child remember the
books he read, the tests he took, the grades he received,
or will he remember how the teacher treated him in
class?

Editor’s Note: Jim King is a very well respected Physi-
cal Education Teacher and coach in his home commu-
nity of Eureka, Illinois. About five years ago he attended
several seminars in Adventure/Challenge Education at
the Illinois State Physical Education Convention. As a
lifelong educator he was “bitten” by the adventure bug
and knew he needed to develop a program for the stu-
dents in his school. However, he was not really sure
what this Adventure “stuff” was or how it really worked.

He slowly started to investigate by reading suggested
books, attending more seminars, talking with speakers,
calling them on the phone, and visiting schools with es-
tablished programs. As he gathered information he
talked with his building administrators and school board
members about the program and the positive impact it
could have not only for the school but the entire commu-
nity.

Today he has a fully integrated Adventure/Challenge
Education program for his students and is developing
plans to involve the high school, sports teams, and com-
munity groups. He will be presenting a workshop at
the Illinois State Physical Education Convention, in No-
vember, 2001, about his program. He would be happy
to give you all the information he has to help you start
your own program if you are interested. su

Jim King

Eureka Middle School

2005 S. Main Street

Eureka, Illinois 61530

e-mail: king40pef@hotmail.com
309-467-3771

309-407-2052 Fax
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T.E.AM. MEMBERS
RECOGNIZED
NATIONALLY

Sylvia Dresser and Gus Pausz are recipients of Awards
from the Association of Experiential Education (A.E.E.)
for their work in the field of Experiential Education.
Both of the recipients have been actively involved with
the production of The Ripple Effect Newsletter since the
first edition was mailed out ten years ago. When you
look up the definition of servant leaders, both of their
names are listed inWebster's Dictionary.

Sylvia, a former school librarian, won one of the AEE
Servant Leader Awards for 2000. She has been actively
involved with AEE at the regional level for the last seven
years, serving most recently as the Chairperson of the
Heartland Region Council. She served on the planning
committee for the 1995 International Conference, and
is now a member of the International Board. She
currently works as a consultant for Project
Adventure.

Gus Pausz was awarded the Experi-
ential Educator of the Year award for
2000 from the Association. His 9 week
Experiential Education program for
6th, 7th and 8th graders at McCracken
Middle School serves as a model in the
State of Illinois. He has served as the
Co-Chairperson of the TEAM Con-
ference Planning Committee for the
last three years, and served on the
planning committee for the 1995
International AEE Conference.

Congratulations for this well de-
served recognition from their peers in the field of Expe-
riential Education. They are perfect examples of the
impact one person can make through a ripple effect.

No tree becomes rooted

and sturdy unless many a

wind assails it.

For by its very tossing it tightens

Reflections From Qur Students

“Seeing Beyond The Surface”
by Dan Creely Jr.

This course summary paper was submitted at the con-
clusion of a one and a half day Rock Climbing course
taught at North Central College, in Naperville, Illinois.
Can teambuilding activities incorporated into a basic
rock climbing class have a lasting impact on our stu-
dents? Read on...

Reflection Journal for

HPE 15-Rock Climbing
by Todd Meilcarz

My expectations for this class were no more than that I

would spend the first evening learning basic
skills and equipment, and that I would spend
a large portion of the next day climbing until
~ my arms could not take anymore. What I ex-
perienced was much more than that, and it
. made that class an enlightening experience
that I will not soon forget.

~ One of the first things I did when I arrived at
~ the class (which is the same thing that I al-
ways do when entering a group situation) was
to do an immediate judgement of all the
people in the room. I made up my mind
. right away who I would sit next to and
who seemed like they would be weird and
who seemed like someone that I would
like. These judgements were made almost
immediately with total disregard for any in-
formation except that which I was able to compile in
just a few seconds. I also made judgements on the class-
room, the equipment that was sitting out, the music play-
ing on the stereo and the candles that were lit by the
window. There were incongruities within this setting
that made me wonder what I was in for. Why was Kenny
G being played in the classroom, and what did candles
have to do with rock climbing?

(continued on next page)

its grip and plants its roots more securely;

the fragile trees are those that have grown in a sunny valley.

Hinw 'eEﬂ'ect * Spring 2001

— Seneca the younger (57 BC-AD 65)
“On Providence” Moral Essays



(Rock Climbing continued)
I would soon find out that this course would focus on
much more than rock climbing, and in fact climbing had
very little to do with the class itself. I have been part of
community building exercises before, but none as thor-
ough as this course. From the time the evening be-
gan, until I left the climbing facility, I felt my-

self being challenged both physically and
emotionally. The most valuable lesson
that I learned in that first evening was
that the judgements and labels we
imposed on people every day prevent

us from some of the most reward-

ing interpersonal and group expe-
riences.

Throughout the evening we were
challenged to become a commu-
nity that trusts each of the mem-
bers equally. Each of the activi-
ties we accomplished made me
realize how wrong I was about
these people I had labeled when I
walked through the classroom door. Working with these
people in situations where cooperation and trust were
necessary for success forced me to look beyond my pre-
sumptions. By the time we got to the activity where the
group would lift up an individual and slowly rock him
down, I realized that there was more satisfaction in see-
ing one of the other group members succeed than my
own success. This is when I started to feel that we had
built a strong sense of community within the group. The
next morning became more about my own personal goals
working within the group. I would set goals for each
climb that I attempted, and the added safety of the har-
ness allowed me to really test the limits of my body. Even
if I didn’t make it, knowing that I pushed my hardest
was a very rewarding experience.

When I was watching other people climb, whether I was
belaying for them or just observing, it was exciting to
see other people accomplish things they said they would
never do the night before. I was so excited by the end of
the session that I went back that day to the main climb-
ing gym for two more hours in the afternoon. What I
found from this class to be the most useful to me in my
everyday life was the challenge to drive in my car with-
out the radio on so that I can spend that time reflecting
on my experiences. At first it was hard and I did miss
the noise in the car, but after a couple of days I found
out that I did not miss it at all. In fact, I discovered that
the quiet time was extremely valuable.

My desires alone differ from those of others—for I

value drawing nourishment from mother nature.
—Lao Tzu

For example, I was driving to work thinking about a

proposal I had just written. I went over in my head

those things that I had said in the proposal and real-

ized a mistake that I had made. While it was a silly

mistake, it would be seen as an act of carelessness and

the repercussions might have been ex-

treme. By using this time to think

about the events in my daily life I

found out that I was more effi-
cient in my work.

One of my goals since the class
has been to continue to take
this reflection time each day
to think about my experi-
ences. I realize that the time
spent in the car alone is a pre-
cious time and I should take
advantage of it. I also real-
ized the importance of find-
ing activities that challenge

my abilities and give myself a break from my
everyday life. I plan to continue to go to the climbing
gym as I find that it is a challenge that provides great
rewards, even though the physical toll is high. The night
before the climbing reminded me how important it is to
have an open mind when it comes to people and activi-
ties, because there is no way of knowing what positive
consequences there might be. And not even trying is
worse than trying and not succeeding. wl{Bu
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The Hundredth Menkey
by Ken Keyes, Jr.
There is a phenomenon I'd like to tell you about. In it may lie

our only hope of a future for our species! Here is the story of the
Hundredth Monkey:

The Japanese monkey, Macaca fuscata, has been observed in
the wild for a period of over 30 years. In 1952, on the island of
Koshima, scientists were providing monkeys with sweet pota-
toes dropped in the sand. The monkeys liked the taste of the
raw sweet potatoes, but they found the dirt unpleasant.

An 18-month old female named Imo found she could solve the
problem by washing the potatoes in a nearby stream. She taught
this trick to her mother. Her playmates also learned this new
way and they taught their mothers, too.

This cultural innovation was gradually picked up by various
monkeys before the eyes of the scientists. Between 1952 and
1958, all the young monkeys learned to wash the sandy sweet
potatoes to make them more palatable.

Only the adults who imitated their children learned this social
improvement. Other adults kept eating the dirty sweet pota-
toes.

Then something startling took place. In the autumn of 1958, a
certain number of Koshima monkeys were washing sweet pota-
toes - the exact number is not known. Let us suppose that when
the sun rose one morning there were 99 monkeys on Koshima
Island who had learned to wash their sweet potatoes. Let’s fur-
ther suppose that later that morning, the hundredth monkey
learned to wash potatoes. THEN IT HAPPENED!

By that evening almost everyone in the tribe was washing sweet
potatoes before eating them. The added energy of this hun-
dredth monkey somehow created an ideological breakthrough!*

Thus, when a certain critical number achieves an awareness,
this new awareness may be communicated from mind to mind.
Although the exact number may vary, the Hundredth may re-
main consciousness property of these people. But there is a
point at which if only one more person tunes in to a new aware-
ness, a field is strengthened so that this awareness is picked up
by almost everyone!

You may be the “Hundredth Monkey”...your awareness is needed
in saving the world. You may furnish the added consciousness
energy to create the shared awareness to rapidly achieve a
nuclear free world.

* We were just informed that Ken Keyes, Jr. in the early 1970’s, after
reading Joe Campbell’s works extensively, decided to see how far this
story he developed, would evolve. It’s a story that he made up; however,
isn’t this really how things work. We can learn from this story’s meta-
phor about what needs to happen in order for a community to change.
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TEACHING IN A CIRCLE
by Laurie Leahy

If Iimagine a huge circle made up of all the stu-
dents I've taught, there would be over five hun-
dred people in this circle. It would glow and
sparkle and hum. This circle does exist, scat-
tered as stars, and it contains magic and grace.
Iteach young children, and they teach me. They
have taught me how to teach, and they help me
learn how to live.

Every September, for all my teaching years, my
class begins with a circle. This becomes a pat-
tern we expand through the year, for meetings,
for discussions, for stories: each other’s and our
own. Sitting on the carpet, side by side, room
for all, everyone equal. I have come to sense
increasingly the value and gifts of our circle, and
I believe my students sense them too. The circle
is a symbol, acted out daily, of the community
we form as our year together unfolds. The circle
is where we find out that no question is silly,
that even the boys can hug, and that tears—
including the teacher’s— are respected.

Last September, first day of school, a student new
to our school joined our class. Danny had just
suffered a tragedy, the accidental death of his
mother, a few weeks earlier. Danny asked me to
tell the class about his mom’s death when I in-
troduced him, so I did. Our very first circle grew
hushed, eyes widened, all typical third grade fidg-
eting stilled. I suggested maybe we would like
to hold hands a moment. I was right; we did.
After a moment, one voice, belonging to a girl who
had been labeled “oppositional-defiant”, was
heard: “Nothing can ever replace Danny’s mom,
but maybe if we all help him we could each be
like a little part of his mom for him.” And for the
entire year, they did and they were.

A different year, it doesn’t matter which, we were
discussing the biography of Martin Luther King
Jr. which we’'d been reading. We grew somber
as we got to the part about the children’s march
in Birmingham, and I became teary as my stu-
dents asked me, a white woman, to explain how
white adults could have been so hateful to black
children. Jasmine, an African-American child
who was sitting clear across the circle noticed
my tears, and asked, “Mrs. Leahy, are you cry-
ing?” I told her that, well, yes, just a little bit, I
guess I was. She rushed across the circle, put
her arms around me, and proclaimed, “It was
NOT your fault!” I, who had been ten years old
at the time of the Birmingham marches, experi-

enced a healing.
(continued on page 11)



A simple connection
to the earth

Snooze at the School
WARREN TownNsHIP HicH ScHOOL
by Roy Triveline

Forty students and six staff members set out for a wild
adventure behind the school grounds of Warren Town-
ship High School in Gurnee, Illinois. The event was spon-
sored by the school’s environmental group M.E.C.S.
(Mother Earth’s Concerned Students). The group origi-
nated ten years ago in response to student concern over
recycling, but has evolved into more of a outdoor educa-
tional organization. The idea of the camping trip was
simply to expose students to the out-of-doors without
the hassles of traveling. The convenience of having the
camp out behind the school made much of the event
easier to plan. For many of the students it was the first
time camping, so the proximity of the building was a
nice safety net for unforseen circumstances of inexperi-
enced campers.

The afternoon started out with group initiatives. These
endeavors brought the students together to solve spe-
cific problems and allowed staff to share their specific
talents with the group. Simple props, like a small
wooden platform, created challenges for students to solve
using creative problem solving skills. The challenge of
fitting fifteen people on a small platform for five sec-
onds was a spectacular example of what could be done
when we all work together. Trust falls and a name game
were also used to create group cohesiveness. In about
an hour’s time students felt comfortable with both the
people around them and their surroundings.

During the evening, we enjoyed the company of the As-
tronomy Club who shared their telescopes and knowl-
edge of the stars with us. The highlight of the event
was the fire circle, which was started without matches.
Instead we used a large bow drill that took at least eight
students to operate. Students took turns pulling and
pushing the 8 bow to create enough friction to create a
small fire coal below the wood. Although it took quite a
while, the accomplishment amazed both students and
staff. The group dynamics of the fire took on magical
properties as we observed students from different cliques
working together to accomplish a goal. The discussions
that took place at the fire that night were priceless. The
boundaries between teacher and student were tempo-
rarily erased and true communication took place. We
discussed how important fire was to our ancestors and
why this fire was so special to us. We had included with
our fire the coals of the Seventh Fire for peace, which
has traveled around the world. The next day, each stu-
dent received coals from the fire that were wrapped in
cloth and tied in string. They were asked to share the
story and the coal at their next campfire.

When you get to the end of your rope,

% tie a knot and hang on.
2 — Franklin D. Roosevelt

“ 1&n

- an effort
to make the trip
educational as well as
fun, we taught students how
to camp with minimal impact to the
environment, encouraging the idea
that after we pack up there should be
no evidence that we camped there the
night before. For instance, great effort was made to re-
move the sod from the school grounds for the campfire.
The small fire burned for several hours in the hole we
dug and the next day the sod was replaced with no evi-
dence of the fire.

It was a great and inexpensive way to get students more
connected with their fellow classmates and the natural
world around them. Bringing the wonders of nature to
suburban high school students was easy and very re-
warding.

Roy Triveline

Warren Township High School
34090 Almond Rd.

Gurnee, IL 60031
847.599.4391
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Ki“Q‘f Circle
AKA Thawmlo
by Karl Rohnke

Reprinted with permission from Ziplines winter 1999,
a publication of Project Adventure, Inc.

The old game of “Killer” isn’t played much lately; I think
the name militates against itself. Parents don’t want
their kiddos playing a game that advertises itself as
Killer and I can relate to that. Seems a shame though,
that a decent role-playing game is shunned because of
negative nomenclature.

So change the name. Who’s to know? Who’s to care? How
about “Thumbo”, a Disneyish appellation referring to
the method used for choosing a killer (eliminator), i.e.
that nefarious person responsible for eliminating the
remainder of players. Agree? Cool! So delete the Killer
Circle rubric above, and let’s get on with the game.

If you have never played the old Killer game, no prob-
lem, ‘cause here’s how to play Thumbo, rules courtesy of
Lisa Faulkingham, who gleaned them from Adam Clark,
who got them from... The intent of new and old ver-
sions is identical—for one unidentified player to elimi-
nate all the other players, and have some fun along the
way.

Stand in a Velcro circle. A Velcro circle indicates a shoul-
der to shoulder circular standing arrangement, pretend-
ing that each player has Velcro strip on their shoulders.
[But what if a shorter player’s shoulder only comes up
to their partner’s elbow? Obviously, imagine a longer
strip of Velcro.]

Each encircled player (everybody) rests their open left
hand on their own back, palm facing out. Each player
then reaches to their right with their right hand, and
joins hands with the outfacing left palm of their right-
side Velcro partner. It’s all very neat looking when
viewed from inside the circle, and half-friendly when
viewed from outside.

Before the Velcro circle is formed, a killer (remember,
we're calling him/her Thumbo to alleviate the angst)
should have been chosen using the no-see-um “thumbs
up” technique. To wit: each player who wants the op-
portunity of being chosen as Thumbo extends their hitch-
hiking hand into a rapidly forming cluster of extended
thumbs. (If a player chooses not to be Thumbo, but wants
to be part of the action nonetheless, that player simply
extends their hand into fleshy cluster of prehensile dig-
its with their thumb withdrawn. Why would someone
not want to be Thumbo? Beats me. Maybe it has some-
thing to do with an incipient responsibility phobia or an
uncontrolled thumb fetish—whatever.)
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With all players either looking away or operating with
eyes firmly closed (peek-by-choice), the facilitator (eyes
also closed), reaches in the digital cluster and squeezes
an available thumb once. The single squeezed thumb
(with player attached) then reaches around, finds an-
other dancing digit, and squeezes that thumb twice. The
twice squozen digit immediately takes on the unan-
nounced role of Thumbo.

Reconstitute the Velcro circle above and get ready to
play. At his or her leisure, and unannounced, Thumbo
squeezes either hand he or she is holding (only one) from
one to ten times. The person who receives the squeeze
or squeezes from Thumbo then “presses the flesh” of the
person next to them one less time than the number of
squeezes that they received. (Ex. Thumbo begins the
action by squeezing a hand four times. That pressed
hand squeezes the next hand three times. The one who
receives three, delivers two, etc. until someone gets a
single squeeze. A single squeeze is the “killer” sign. The
player receiving that solo squeeze is eliminated from
the game. The now marked person (after waiting ten
seconds or so) announces their symbolic demise with a
wild shriek and/or whatever histrionic gesticulations
seem appropriate, or inappropriate, as the case may be.

Simply stepping out of the circle with a shy smile and
lowered eyes may represent the epitome of Victorian rec-
reation decorum, but here’s your chance to “blow doors”,
and make the scene, Get noticed. Don’t go peacefully
into the night.

Thumbo shrewdly joins in the spontaneous laughter and
nervous speculations about when, where and who. Then,
just as the group seems not off balance, Thumbo ini-
tiates another series of insidious squeezes. If you think
about it (and you better), since the number of squeezes
can vary from one to ten, no one can definitively esti-
mate where the hand squeezes are originating. Thumbo
can deliver a squeeze in either direction, but a player
who receives a squeeze from the left must deliver their
squeeze to the right, and vice versa.

If someone eventually believes they have discovered the
sanguinary squeezer, that person announces “I accuse!”
Another player must then say, “I'll second that accusa-
tion.” (If no one seconds the original accusation, the game
simply continues.) Then, without looking at Thumbo,
on the count of three, (counted out by the facilitator )
the two people point to the persons they believe to be
Thumbo. If they are both pointing at the same person,
and that person admits to being Thumbo, game over
man. If the accusing speculators point to different
people, the remaining players get to experience two
screaming deletions from the game.

The game continues until either Thumbo is discovered
or he/she eliminates all the circled players. Good fun

with willing and trusting players.
(continued on next page)
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A quiet alternative. When players receive the single
squeeze, they raise both hands and place them on ei-
ther side of their face, at the same time miming an elon-
gated silent scream. Having thus unequivocally identi-
fied themselves as having received the squeeze, they
quietly remove themselves from the diminishing circle.
The name of this game variation is, appropriately, The
Silent Scream. wu

TEACHING IN A CIRCLE (continued from page 8)

A few years ago our class included an emotionally
troubled child who had the dangerous habit of fleeing.
Out the door, down the hall, onto the playground she
ran, leading the staff on a number of pursuits. She was
making strides in curtailing this behavior when one day
she told me she just liked to “run free.” She asked me if
she could do this if she stayed in our room. I told her I
thought it might be okay, but since it would impact her
classmates, she should probably check it out with them
at circle time. Maintaining the control needed to man-
age her impulses, she waited and at circle time asked
the other kids. The third graders responded with in-
sightful questions: “Will you be careful not to bump into
things and hurt yourself or us? How long will you run?
Are you sure you will stay in the room? Do you want us
to close the door?”

The questions were soon answered to everyone’s satis-
faction: She wouldn’t bump anything or anyone, she
would run for two minutes, and yes, she said, closing
the door was a good idea; it would reduce temptation.
One child, who asked to be the timekeeper, told her,
“Ready, set, GO!” and off she went, zipping artfully
around the circle, a glorious streak of unbroken foal in
her. Before her time limit ran out, she ran to her place
and sat down. The class applauded and praised her for
staying within her limits: “That was really good! You
did everything like you said you would!” One boy com-
mented, “It was fun to watch her run. I liked how her
hair blew back in the wind, like a horse’s mane!” She
never felt the need to run from (or in) our class again.
The circle is a safe container.

Our circle has done some amazing things. We have sent
anonymous surprises to other classrooms with treats
the children bring in themselves, written notes of con-
dolence to students at a neighboring school when their
playground was vandalized, and sent letters to corpora-
tions which have contributed to rainforest destruction.

So our circle has moved outside of itself, a strong web
that can expand. The circle has also literally moved
outside, as in times when we’ve collected autumn leaves
and sat around them on the grass, and when we’ve very
carefully made a fragile circle of snow angels, twenty-
four of us simultaneously flapping legs and arms in a
field of January white. Nature teaches about circles
everywhere!

Of course it is not the literal shape of the circle that
creates community—though it helps. What I think is
truly formative is an openness to one another that makes
connecting and learning possible.

I think I have always been fairly adept at walking in
my students’ moccasins: I was a third-grader once my-
self, after all. What has gradually changed for me has
been an increasing openness to allowing them to walk
in my shoes. When I've listened closely, I've heard them
ask for this, for an experience of an authentic adult, with
uncertainties and mistakes and hurts as well as tri-
umphs and joys. So I bring myself to the circle, and I
am in the circle, one who is among them, not hovering
some unreachable distance above.

Reprinted with permission from Peer Spirit Circle Tales #17
February 2001

P.O. Box 550 Langley, WA 98260, USA

#360.331.3580

web: www.peerspirit.com

e-mail: cbaldwin@peerspirit.com

author of above article: Laurie Leahy
e-mail: tl-leahy@execpc.com

I shall pass through
this world but once,
any good thing
therefore I can do,
or any kindness I can
show to any
human being,
let me do it now.
Let me not defer it
or neglect it,
for I shall not
pass this way again.

— Stephen Grellet
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The Ripple Effect

Do you want to be a positive influence in the world?
First, get your own life in order. Ground yourself in the single principle so that your behavior is
wholesome and effective. If you do that, you will earn respect and be a powerful influence.

Your behavior influences others through a ripple effect. A ripple effect works because everyon ;
influences everyone else. Powerful people are powerful influences.

If your life works, you influence your family. If your family works, your falml

influences the community. .
If your community works, your community influ-
ences the nation. If your nation works, your nation
influences the world. If your world works, the ripple
effect spreads throughout the cosmos

you and ripples outward. So be s
influence is both potent and

How do I know that this works? All growth spr
outward from a fertile and pot:ent nucleus.
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Professional Development $eminars

and

13t Annual T.E.A.M. Conference
B iy 20, el ) 2

INFORMATION SHEET ENCLOSED ABOUT
WorksHoPs, Cost, AND CEU CREDITS

MARK YOUR CALENDAR NOW

¢ CEU credits will be available for selected 5-hour workshops on Friday only
¢ 30 NEW seminars will be presented

Sponsored by
College of Education
Health, Physical Education, Recreation Dept.
Teachers of Experiential and Adventure Methodology—T.E.A.M.

Northeastern
Mllinois
University

5500 NORTH ST. LOUIS AVENUE
CHICAGO, ILLINOIS 60625-4699

TEAM.
PHYSICAL EDUCATION COMPLEX




T.E.LA.M.s Professional Developmenit Seminars

WispoM OF OUR ELDERS 7TH ANNUAL GATHERING - Topic: WisDoM FROM THE GRANDMOTHER
Native American elders will facilitate this weekend gathering in historic New Harmony, Indiana. This workshop will cover Native
American philosophy, customs, and traditions. The open-space format will help to build a sense of community by having the elders and
participants agree upon the direction, content and format of the weekend. Traditional Native American food will be prepared and shared
at some of the meals.

Date and Time: Barn Abbey Conference Center New Harmony, Indiana

Arrive: Friday, September 21 ¢ 5:00 - 7:00 pm.
Depart: Sunday, September 23 ¢ 2:00 pm.
Fees: $150.00 includes 2 nights lodging and meals
$100.00 - registration - meals only  **Let us know if you have any dietary needs (eg. vegetarian)
Location: Barn Abbey Conference Center, New Harmony, Indiana

**Conference is limited to 60 participants. There are only 25 beds at the Barn Abbey. Space at the Barn Abbey is
reserved on a first come, first served basis with full payment. Full conference information will be mailed upon payment.
Contact Person: Dan Creely at 773.442.5564 or e-mail: d-creely @neiu.edu

SEA KAYAKING FOR BEGINNERS

This workshop will be conducted in two parts. Part one will concentrate on sea kayaking equipment, paddling techniques and rescue
procedures in the indoor pool at Northeastern. Part two will consist of a two hour paddle on Lake Michigan leaving out of Diversey
Harbor, if conditions permit. If the lake is too rough for safe paddling we will stay in the harbor.

Date and Time: Saturday, September 29 ¢ 8:30 - 4:00 p.m.

Location: Northeastern Illinois University Pool and Lake Michigan at Diversey Harbor

Cost: $60.00 (includes lunch and all equipment) **Class is limited to 10 participants

Dress: Bathing suit for the pool, clothing gear for paddling on the lake will be provided

Facilitator: Shawn Tressler will instruct this workshop. Shawn has been an American Canoe Association coastal Kayaking

instructor since 1992. He enjoys teaching people how to be safe and efficient paddlers. Shawn has taught for Track and
Trail and the Northwest Passage. Shawn has paddled extensively nationally and internationally.
Contact Person: Bill Quinn at 773.442.5565 or e-mail: w-quinn@neiu.edu

ADVENTURE ACTIVITIES AND PROCESSING

This workshop will focus on adding activities to your bag of tricks for the seasoned facilitator and also provide activities for the beginner.
Processing these activities will also be a vital component of the workshop. A model will also be shared how to process in a therapeutic
setting. The areas to be covered will include participation in adventure games and activities, processing techniques and learning how to
utilize these techniques even in a therapeutic setting.

Date and Time: Saturday November 10 ¢ 8:30 am to 2:00 pm.

Location: Northeastern Auxiliary Gymnasium in the Physical Education Complex

Cost: $40.00 includes lunch

Dress: Comfortable clothes to be active

Facilitator: Keith Jacobs will be facilitating this workshop. Keith has a Master’s Degree in Recreation Therapy and has worked

extensively as a substance abuse counselor. He worked at Pretty lake Adventure Center in Michigan for three years
before joining Cliffs and Cables in Chicago.
Contact Person: Bill Quinn at 773.442.5565 or e-mail: w-quinn@neiu.edu

NOTE: please make as many copies of this registration form as needed. Submit a separate check and registration form for each
workshop, so in case a workshop is cancelled, we can refund you the amount for that specific workshop. Make checks payable to:

T.E.A.M. Northeastern Illinois University, 5500 N. St. Louis Avenue ¢ Chicago, IL 60625-4699 « Physical Education Complex

NAME: PHONE:( )

ADDRESS: CITY: STATE:
ZIP SEMINAR TITLE:

DATE: FEE: e-mail:

Payment reserves space on a first-come, first-serve basis. You will only be notified (and payment will be returned) if the workshop is
filled to capacity or if it is cancelled. This brochure is your reference for seminar dates and times.



13th Annual T.IE.A.M. Conference
Fre b'atgta gy (G220 12630 21502

Northeastern Illinois University

College of Education

This year T.E.A.M. has something for everya
Over 90 workshops and seminars includir
rich blend of practical, hands-on skill
information for all particip

attend?

igency workers, cam
ial workers, youth coaches,
h-at-risk workers, violence
rs, drug counselors, Girl
' Boy Scout leaders...

Friday February 29
Workshops

edited 5-hour seminars $125.00 j
hrough NEIU Curricula ‘
ant will receive a certificate
on at end of the seminar

$50.00

Receive new skill
students and clients immediately.
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Participants can attend five-90 minute seminars

for only

$110.00

Areas of Concentration & Individual Seminars

Adventure/Experiential Learning

-Based Cultural Awareness
: Plants as medecine
Traditional Crafts
Philosophies of Native Cultures
Storytelling/Oral History
Fire circles/talking
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